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following hypotheses: (1) 

(IQ) and socioeconomic status 
a significantly lower 
controlling for IQ and SES, 



A.BSTRAOT 

The purpose of this 1971 study was to see if there 
was sufficient evidence at South High School of the Omaha ^Public 
School District to support any of the *-'*'* - ' 

controlling for intelligence quotient 
(SES) , Spanish American children have 

self-concept than Anglo children; (2) - . 

Spanish American children have a significantly lower grade point 
average (GPA) than Anglo children; (3) self-concept is related m 
positive and significant way with IQ and SES; and ( 4 ) self-concepr is 
positively and significantly correlated with GPA. Self-concept was 
measured by the Tennessee Self-Concept scales; SSS was assessed via 
the Index of Status Characteristics; GPA was taken from the last 2 
consecutive semesters for each student; and IQ was taken from school 
records- Spanish American and Anglo 10th, 11th, and 12th graders 

(n=40) were matched for high or low SES as well as t ^ r low 
ID. and 5 children from each ethnic group were drav. — h ° f , e 

4 resulting classifications: high SES, high IQ; high SuS, low IQ; low 

SES, high IQ; and low SES, low IQ. To determine the significance of 
the difference between the Spanish American and Anglo_ groups 
(hypotheses 1 and 2 above) , the t-test was used; the index of 
correlation between variables (hypotheses 3 and 4 above) was 
established by the Pearson produc t- moment . None of the 4 hypotheses 
was adequately sustained to conclude that any of them held. (BO) 
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INTRODUCTION 

The 1970 U.S. census is expected to show that Mexican- 
Americans total more than six million. Mexican-Americans 
plus about four million of Latin- American origin, are the 
second largest minority, trailing 20 million of Afro- 
Americans ^ 

In the context of the American nation the Spanish 
contribution has been an important one. The whole infra- 
structure of the American Southwest is Mexican and Indian 
in its origin. They were there before the "angles". The 
Treaty of Guadalupe Hidalgo by which four provinces were 
annexed to the Union respected their religion, language, 
and culture. More recent - !-”- th*- Middle a ^nu .aast 

have seen the Mexic an -Americans filling the areas of Den- 
ver, Chicago and Detroit. New York is almost a bilingua, 
city, and at zhe tip of the nation, Florida has become c 
new land lor thousands of refugees fleeing the Castro re- 
gime. Nevertheless, this so important group has pressing 
and grave problems. But unlike the Afro-Americans, the 
Spanish- American 3 are badly divided, polliticalLy weak s 

1 The Omaha World Herald, Oct. II 4 ., 1970, Sec. II, p. 17 , c Is. 
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only beginning a struggle for recognition. 

At the root of their problems are those related 
to education. Many writers have delineated some of the 
various problems of Spanish- American youngsters with re- 
gard to education. George Demos (1962) summarized these 
problems as follows: "(a) Low Level of aspiration resulting 
in failure to achieve commensurate with ability; (b) lack 
of parental aspiration and support of educational effort; 

(c) excessive early dropouts; (dj bilingualism and inadequate 
facility in the use of the English language; (e) bicultural- 
isms or dualisms in cultural values between the Spanish- 
speaking and dominant group; (f) excessive peer identifica- 
tion and formation of gangs; (g) economic insecurity; the 
eed to contribute to. family support; and (h) attitudinal 
differences that are contrary to the Anglo-American feeling 
toward education. 1,2 So far, this is the view of an "Anglo" 
on the problems that Spanish- Americans lave. They see their 
own problems in a somewhat different light. 

They are fully in accord that the biggest handicap is 
the lack of an adequate education. But in their view this 
is not the result of their bilingualism or bicultur alisrn or 
even of a lack of interest in the family. This is the re- 
sult of an inadequate educational system, |s The history of 




^George D. Demos, ‘‘Attitudes of Mexican-American groups 
ward education," The Journal of Social Psvcholop-vu 97 
1962 ), 2ip9. ~~ 
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educational neglect of the Sp anish- speaking is overwhelming. 
Our median of education is two years behind that of the 

"Anglo, "3 said Armando Ramirez (1970). "Schools are fail- 
ing in not recognizing the unusual sensitivity of Mexican- 
Americans and the need to instill confidence in them when 
they go out into the jungle we call national economy,"^ said 
Alarico Ortega, Mayor Sam Yorty's Director of Latin- Americans 
Affairs (1970). “The educational statistics on Mexican- 
Americans are shocking. Their dropout rate is more than two 
times the national average, and estimates of the average 
number of school years completed by Mexican- Americans (7.1 
years) are significantly below figures for black children 
(9*0 years) or Anglo children (12.1 years). "In Texas, 39 
percent of the Mexican-Amer leans have less than a fifth 
grade education, and Mexican- Americans 25 years of age or 
older have as little as I4..8 years of schooling . 11 £ Is it 
the different attitude of the family which causes such a 
high drop out rate? A 1 968 study by James Anderson and 
Dwigjat Johnson points out that, "there appears to be little 

^Armando Ramirez, "The Challenge for Education," The Nation- 
al Elementary Principal , Vol. L, No. 2 (Nov. 1 970") , 1 B . 

^• Qmaha World Herald , loc. cit. 

^Philip D. Grtego, "Schools for Mexican-Americans : Between 
Two Cultures," Saturday Review , April 17* 1 971 * p • 63. 
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difference between Mexic an-Amer ic an families and other fami- 
lies with, respect tc amount of emphasis on the education 
that the child experiences in his home .' 1 Moreover, “these 
children experience the same high degree of encouragement 
and assistance at home as do their classmates." 

A partial explanation of the problem may be the linguis 
tic disadvantage* According to Philip D. Ortego, “exiscing 
education programs (with the exception of pilot or experi- 
mental model programs) make no allowance for the fact that 
many Mexican- American children come to school either (a) 
knowing a fair amount of English but being psychologically 

reluctant to use it, (to) knowing little English, or else (c) 

/ 

knowing only Spanish *" 0 As a result Spanish- Americans are 
from the beginning under a tremendous psychological tension. 
Basically it is a problem of loyalty as Manuel Ramirez III 
(1970) put it: “At school he is told In essence: 'If you 

do not reject the Mexican-American culture you cannot suc- 
ceed. * At home and in the barrios, the appeal is different: 
’If you become Anglicized you are a traitor*; you come to 
feel you are too good for your people. ' "7 

b fhilip D. Ortego, op.cit. p* 63 , 

^Manuel Ramirez III, "Cultural Democracy: A biew Philosophy 
for Educating the Mexican-Zimerican Child," fhe Rational 
Elementary Principal , vol. L, no. 2 (Rov. 1970) p. 
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Among the various elements that are the conditions 
of behavior, self-concept is one of the most important. 

The investigators selection of this aspect was originated 
in a direct contact with people with Spanish background in 
Cinaha. In differing degrees they accutely feel the fact of 
being "second rate citizens.'* Perhaps this is not a general 
phenomenon, perhaps it depends on the economic success or 
failure of the family. The question is: to what extent does 
the image that the student has of himself and as a part of an 
ethnic group condition his success or failure in school life. 
In other words, is there a relationship between Self-Concept 
and School Achievement ? 

The potential for such a study in Omaha seems well found- 
ed because there is no research done in this field, and be- 
cause Spanish-Americans in Omaha are an important minority, 
increasingly aware of their problems. Moreover, the educa- 
tional system seems favorable and open to consider educa- 
tional problems of minority groups in Omaha. A Committee 
for the study of Curricular problems of Minority Groups in 
Cmaha, has recently been set up by the Omaha Public School 
District. In this Committee Mexican-Anericans are represent- 
ed* In the same spirit, the University of Nebraska at Omaha 
as an "Urban University has been gearing its attention to 
the inner city areas, and has began to approach the educa- 
tional problems of Mexican-Americans , J>r. Joseoh Soshnik, 
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President of the Lincoln Campus, saidin Jan. 10, 1 97 1 that 
the "University of Nebraska would study recommendations for 
Mexi c an- Am er i c an courses developed at a weekend meeting of 
Chicano leaders*"® At the same time in a press conference, 
the Rev* Robert Navarro, pastor of the Gethsemane American 
Lutheran Church in Omaha, said that the course would be 
geared "to sensitizing teachers to the characteristics and 
life style of Mexican -American children so the teachers 
could -understand that being bilingual, biracial, and bicultur- 
al is an asset and not a handicap** 1 *? 

These ideas were the ground on which this research was 
born* It was not a merely academic exercise, it was an 
answer to real problems of a group in Omaha* Nevertheless, 
there was a need for focusing in a more specific area and 
that was the purpose of the next paragraph, the statement of 
the problem* 

STATEMENT OF THE PROBLEM 

This study was designed to investigate the relationships 
between Self-Ccncep t , Intelligence, Socio-Economic Status and 

^Sunday World Herald , Omaha, Jan. 10, 1 971 » Sec. II-B, co3. e .3* 
^Sunday World Herald, Ibid, 
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School Achievement among Spanish- American children in Omaha* 
Initially our questions were related only to Self-Concept 
and School Achievement. They were: To what extent does the 
fact of belonging to an ethnic group, in this case the 
Spanish- American, have a bearing on Self-Concept building? 
Have the Spanish- Americans a significantly lower Self- 
Concept than the Anglo group? Do they achieve differently? 
And if they. do, is related to their being a member of an 
ethnic group? 

After this first set of questions, another set of vari- 
ables appeared to the researcher to be important. To what 
extent Intelligence and Socio-Economic Status were related 
to a change in Self-Concept and School Achievement? To 
what extent they were related to a change in Self-Concept 
and School Achievement inside the ethnic group? 

At this point it was decided to study the interrelation 
ships of both sets of variables, as the better way to obtain 
more accurate and close to reality results. Once stated in 
this very general way the problems were more challenging 
and open to discussion than ever. 




DISCUSSION OF THE PROBLEM 

Self-Concept is a psychological construct that can be 
considered from two different points of view. First, as a 
result of some influences upon the person; second, as the 

explanation or reason for behavior. In the first case we 

10 
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consider Self-Concept as effect, in the second as cause. 

In this study the investigator is interested in both. How 
is Self-Concept developed in children belonging to a minor- 
ity group? To what extent does the fact of being a member 
of the group affect the Self-Concept of the group members? 

And secondly how does this self-image explain certain types 
of behavior, in this case, school achievement and in a more 
general way, school adjustment? 

Among the elements that appear to condition Self- 
Concept, two seemed more important than the others, they 
were: Socio-Economic Status and Intellectual Ability. At 
this point the researcher was working with several Inde- 
pendent and Dependent Variables. Independent Variables 
were: Race, Intellectual Ability and Socio-Economic Status. 
Dependent Variables were: Self-Concept and Socio-Economic 
Status. The idea was to have a Spanish- American group 
matched to an Anglo group in terms of Intelligence and Socio- 
Economic Status. Then measurements on the Dependent Variables 
would yield light on the ethnic component. If Spanish- 
Americans and Anglos differ significantly we could conclude 
that the ethnic component was the reason of the differences. 

The focus of the study was Self— Concept among Spanish— 
Americans but almost as important as to determine levels of 
Self-Concent , was to study relationships among the other 
variables among themselves and with Self-Concept, however. 
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no statistical study of interaction effects was intended. 

By the same token no longitudinal study was attempted, students 
were going to be contacted only once and no record of their 
previous measurements was planned to be established. Very 
aware of these limitations the researcher attempted to set 
at a theoretical frame of reference for his hypotheses. 

This is the topic of the --e:.: paragraph. 

A s S V M r T I 0 u s 
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For the purpose of thi-, study the following assumptions 
are considered: 

1 . There is a lack of awareness among educators that the 
number of children %>rith Spanish background in Omaha is 
significant • 

2. Spanish-American children have special curricular needs. 

3. Spanish-American children have distinctive cultural 
values. 

!|. # Ethnic minorities and their cultural values represent an 
important element in the life of the American people 
that need to be preserved. 

5. Awareness and solutions for educational problems are more 



pressing when the group has oeen neglected or has been 
treated with prejudice or segregation. 

6. Spanish- American people, especially if they are Mexicans, 
have the feeling of '"second rate citizens 
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perceive of themselves as being at the margin of the main 
stream of the American life® 

7® Spanish-Americans in the United States have a different 

set of values from both the Anglos ' the Spanish people 
(Jberic Peninsula), 

8, Mexican-Americans have not only to c er ome the linguistic 
disadvantage of speaking a foreign language ut the dis- 
advantage of visibility, of looking lik a K xicam, 

9, For the average American, Mexicans are t , prototype of 
Latins, 

1 0, Models to imitate are one of the most important elements 
in Self-Concept building. Until recently, schools had not 
presented to Spanish-American children models brought from 
their own people 

11, Self-Concept develops as a learned pattern. Other's opinions 
and perceptions are paramount in the formation of Self- 
Concept, Dominant and dominated groups interact and 
mutually condition their images. 

12, Positive Self-Concept development is a difficult task: for 
Spanish-American children in. Omaha, because there exists 
racial segregation of some Latin groups in areas such as 
housing, jobs and admission to certain clulbs and institu- 
tions. 

1 3 * To measure Self-Concent as an expression of the whole per- 
sonality is a sound decision accord_r.g to research that 
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backs the idea that Self-Concept is extremely important 
in the life and behavior of a person. 

1 [).. It is assumed that the Tennessee Self-Conct, Scale is a 
valid and reliable instrument to measure SeZ "-Concept 
in adolescence, either in the case of Spanish 'Americans 
or Anglos. 

1 ^. It is assumed that the Index of Status Characteristics 
and the. I.Q,. test given in the Omaha Public School 
District are both valid and reliable instruments,- and 
•that the last one is valid as a measure of Intelligence 
quotient, even when it is closely connected with read- 
ing ability. 

HYPOTHESES TO BE TESTED 

1 . Spanish-American children have a significantly lower 

Self -Concept than children belonging to the Anglo 
group with the same Intellectual Ability and Socio- 
Economic background. 

2. Spanish-American children have a significantly lower 

Grade Point Average than children belonging to the 
Anglo grouo with the same Intellectual Ability and 
Socio-Economic background. 

3 . Self -Concept is correlated in a positive and signi- 
ficant way with Intelligence Quotient and Socio- 
Economic background. 

1 % 
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L|_. Self-Concept is correlated in a positive and signi- 
ficant way with School Achievement . 

DEFINITION OF TERMS 
Suanjsh-American Ci-ildren 

Students in the Omaha Public School District ho have a 
Spanish surname. 

Anglos 

All Caucasians who are no longer identified with their 
respective ethnic group, 

Self-C oncer t 

“The Self-Concept is a psychological construct used 
to describe the person’s private perception of himself and 
of his perceptions of his relationships to others in the 
environment. This Self-Concept includes three components: 
the Perceptual - the way in which the person sees himself - 
the idea of his body image and the idea he has of the impres- 
sion he makes on others; the Conceptual - the person’s 
idea of his own peculiarly distinctive characteristics, 
his abilities, his limitations, and Attitudinal - his own 
feeling of identity in the environment, his attitude re- 
garding the present and the future, and his degree of self- 
esteem. "10 



10 Dorothy Peters, ,f Self-Concept as a factor in over and under 
achievement (Unpublished Doctor's Dissertation, University 
of Indiana, 1 9&S), p. 13* . j p" 



Social _A ■ - 3 it is expressed in 

Success or failure at school 
school grades. 

So elo.-S° °BSB*£-g££££S. four elements: 

" status level defined in reference ^ 

„f income. House Type end Dwell S 
Ocupation, source definite char act 

Tbis status level is a way of life 
< sties and values. 






CHAPTER II 



REVIEW OP LITERATURE 



A considerable amount of research has been done re- 
lated to Self-Concept and its implications • The research- 
er has studied literature dealing with: what Self-Concept 
is, the relationships between Self-Concept and School 
Achievement, the relationship between Self-Concept and Group 
Interaction. A second important set of research has been 
done on cultural and identity problems of the Mexican- 
American community. The third field of related literature 
has to do with the validity and reliability of instruments 
used to measure Self-Concept. 



What is Self -Concept ? 

Generally speaking, Self-Concept is the opinion of an 
individual about the kind of person he perceives himself to 
be. Nevertheless the authors vary and come up with dif- 
ferent definitions. Rogers (194 2 ) feels that it lies at 
the very core of the personality and gives consistency to 
his behavior as an individual. Raimy (1 ) defines the 

self as' "the complex organization made up of many perceptions 
of greater or lesser degrees of importance to the individual 
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and defining his rel^l^shiP to the world as he sees it. 
James (1910) cornes uu VrltP- three classes of ME, namely, the 
material me, the soci a l tie, ^nd. the spiritual me. lie ex- 
plains them as follows : the Spiritual me - the entire col- 
lection of my states °f c a h£Siousne s s , my psychic faculties 
ard dispositions take h c ohcfetely; the social me - the 
recognition which I g e t in y mates, and strictly speaking, 

I have as many social s e l v e s & s people who recognize me, 
the material me - the b°d7, Its clothes, my property, etc. 
James says that in e^b tfE w* distinguish an actual and 
potential self. The Ko^en tial social self is the most inter- 
esting in his op ini oh ^ TUpper (19^8) holds tnat Self- 
Conception is a "vagtl* hut vitally felt idea of what I am 
like in my best momeht^ of Vhat I am striking toward and 
have some encouragement 1 mty achieve, or of what I can do 
when the situation sallied incentive for unqualified 
effort. "13 in the ES^tipn Of Definition of Terms of thxs 
paper we have included b^fothy Peters' definition of 
Self-Concept. The of the complexity of the Self- 



11 Victor C. Raimy, -Seir-Warence in Q pgu“f.i^JS) e ?2• eWS, ' , 
Journal of Co^ul^ hjSj^^aSlQSX* 19i ^» (hay- June) c. 
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W . J ame 
Holt h 



mes (ljeW York: llenry 
He CO., 1910), pP. 1 ?7"1 °3. 
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13 an1 _ h u -I'urrei* '"Iks S e lf-Concer tion in Social Interaction,” 
iS -The 3^ in » as edited by: Gordon, 

Sad J- <«•* York: John Wiley S ° nS ’ 

Inc * » 1 988 ) 9 a 08 # ^ 



. OT , -to c hoo 2 e the Tennessee Self- 
Concept moved the researc sus tains this 

* j • t f ^ i->>e theory th-o 

+- dr-ales,. According t~ 

Concept Seal self: physi- 

• there are five main aspects cl 

instrument;, thex . x But at 

, ethical, personal , W-M-T and sooxal. 
cal, moral-etnic 1, P » djnim i e s“ assoex- 

„ „ time the TSCS takes ears ol the uyr 
the same how he accepts 

- nf . these: what the person is, 
ated with each of these. 

himself , and how he acts. 

— ch in 

There has been a ~on . it ive relationships 

Several authors have obtame P os 

area. Sever achievement, (Coopersmith, 

, _ en self -Concept and academic acnie.e. 

between Sel (19*2), have 

^ v^tr 1C62U others, BrucK a 
19 59; i mKj - be a signi- 

4- - -p-ir-ienev in self-esteem ma^r be 

m.fiiintfld that aeficiency 

postulates other in- 

i' o-p under- achievement,. ione 

f leant determinant of unde combs (1964) 

, -.ni-auestirg contributions. 

vestigators have made i - significantly 

j j that *' Under-A.chievers u were sn 
concluded that • ^ thpmse' l ves 

. v,i e vers in that they perceived themse.v 

from Aoiiie^ers d 

" „ less acceptable to others; considered 

as less adequate an ■ inef- 

, vaults ?S less acceptable 

their peers and aaul His findings 

, effective approach to problems, 

ficient and 1© M963) who showed 

lM , .... «* * — ” “i„7 end 

than achievers, wore less acceptaole to a em 

u i-o 1 heir peers . Ko -ru u. 

attributed the same lack - stude nts, 

- . „ 11068 ) worked with 80 sixth S 
and Spurgeon o.. • be twoon the measures of 

»nd found Significant correlations 
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the Tennessee Self-Concept Scales and. the following vani 
ables: conception of the school, social status at school, 

emotional adjustment, mental ability, reading achievement, 

and mathematical achievement. 

Interestingly enough, there have been certain studies 
that have yielded somewhat different results. The investi- 
gator has especially studied two papers. The first is a 
Doctoral Thesis: “Self-Concept as a factor in over-under 

achievement" by Dorothy Peters (I968). In this thesis, 
the hypothesis that there would be a significant relation- 
ship between self-concept scores and over-under achieve- 
ment was not confirmed. 'The explanation that the author 
gave for this finding against the previous literature, was 
that the sample was not representative enough, the distri- 
bution of over-under achievers in the social classes was 
not even enough, and finally sex as a variable was not stud- 
ied as a part of the survey. Miss Peters used the f.S.C.S. 
as an instrument to measure Self-Concept. The second study 
is Barbara Polk Walton's “A Study of differences in School 
Achievement -and Stelf-Concept of Culturally Deprived and 
Middle Class Adolescents" (1966). Her findings were: 1 ) 
School Achievement was significantly lower for the cultural- 
ly deprived group than for the middle class group. 2 ) There 
was no difference between the two groups in overall level 
of self-esteem, nor in any of the sub-categories of the 
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internal and external frames of reference for the Self- 
Concept. 3) Two differences were found in the conflicts 
shown by the students as they indicated their Self-Concepts. 
The culturally deprived group over-affirmed the positive 
attributes of their Self-Concept; whereas the middle-class 
did not. Also, among the culturally deprived group there 
was more confusion, contradiction, and general conflict 
in self perception than in the middle-class group. Her find- 
ings on "Conflict Scores" have been very interesting, but 
will not be checked in the present study because the re- 
searcher decided to limit his statistical analysis of the 
Tennessee Self-Concept Scales to its Positive Scores. 

Self-Concept and Group In teraction 

Self-Conceit is one of the most personal states of mind 
that an individual can experience, and nevertheless that 
self-image is obtained more from his interaction with the 
group than from self-evaluation. Benjamin (1950) says that 
« an individual is led to construct his behavior in a manner 
which he sees as being consistent with the conception he has 
of himself and that... he strives to maintain his integrity 
as the sort of person he conceives himself to be. ll1i i- 
Cartvright (1969) wondered how the group influenced self- 
esteem and failures depend upon the level of aspiration 1 ’ 
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Influence upon Self -Conceptualization, 
and social Psychology, 195.0^_1(-5 i 473-4^° 
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one has set for himself. He says: "now, if we try to dis- 

cover how the level of aspiration gets set, we are immediately 
involved in the person's relationship to groups. The groups 
to which he belongs set standards for his behavior which he 
must accept if he is to remain in the group. If his capacities 
do not allow him to reach those standards, he experiences fail- 
ure; he withdraws or is rejected by the group and his self- 
esteem suffers a shock. 1,1 ^ Sheerer (191+9) found that one's 
attitudes toward others are related to a decidedly significant 
degree to the attitudes one holds toward one's self. Williams 
& Cole (1968) found that a student's self-appraisal was signi- 
ficantly related to the grouo appraisal of him. Williams' dc 
Cole's comments on these findings are "that communication from 
significant others affects the Self-Concept and suggests the 
feasibility of altering the Self-Concept by changing the con- 
ditions of social status." 16 Stotland, fhorley, Thomas, Cohen 
and Zander (195?)> summarized their findings saying: "The 

group's expectations appear to have been more potent as a scale 

^Darwin Cartwright, "Achieving Change in. People: Some Appli- 
cations of Group Dynamics Theory," Headings in Gr pup Counsel- 
as edited by: Muro, james J. and freeman, Stanley L« 
T^cranton: International Textbook Co. 19o9)* P» 2b. 

i 6 E. Stotland, S. Thorley, E. Thomas, A. R. Cohen, and A. Zander 
"Group Expectations, Self-Esteem, and Self-Evaluation. 

Journal of Abno rmal and Social Psychology , vol. 54> Jan. 1957* 
n 1 , pp ."35“bi+.' 
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of reference than the individual's self-esteem in determining 
his evaluation of his performance. When the influence of the 
group was weakest (task was non relevant) persons high in self- 
esteem, compared to those who were low, differed in the way 
they evaluated their performance. When the influence of the 
group was strongest (task relevant) there was no difference 
in the way that persons high or low in self-esteem rated their 

achievement . " 

SPANISH-AMERICMIS 

As part of the general movement of American Minority 
Groups toward a better place in the American scene, a signi- 
ficant amount of literature has accompanied the Spanish- 
Americans and more specifically the Mexicans in their plea. 
Generally speaking, they point to the main elements of the 
Spanish American culture and its historical background, the 
problems they face and their hopes. Horacio Ulibarri 0 970 ) 
pointed out that several factors tend to make the Mexican- 
Americans different from group to group and from region to 
region, but at the same time concluded that there were certain 
areas of commonality. He says, "We do find that the Mexican- 
American as a group is characterized by impoverishment, liv- 
ing in relatively poorer areas of the cities and living in 
poorer housing. We find that the Mexican- American as a group 
is in the process of acculturation with all the traumatic 
Er|c experiences this entails. We find that the Mexicar-American 
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has developed the complexes of minority group status very 
similar to the complexes found among the Blacks and the In- 
dians. We find also, the Mexican-Americans are becoming in- 
creasingly impatient with the slow pace of solution attempts 
to their poverty, deprived conditions, and poor educational 

opp ortunitios • " ^ ^ 

Among the many interesting studies related to cultural 
characteristics of the Mexican-Americans, Carey Me Williams 
(1949) pointed out the fact that the Mexican-American cul- 
ture can be depicted as a “folk culture," quoting Dr. Robert 
Redfield who said that a folk culture is "a small, isolated, 
non-literate,, ^ogeneous ^ty^tis^e cpmjunication 

world.- 8 Zureher 0*5) 

in a cross cultural study of values described the D.S. as a 
“universalis tic oriented society." By the contrary, Mexi- 
cans were described as belonging to a "particularistic soci- y 
-ty“, where value orientation toward obligations of friend-/ 
ship and stress on the personal quality of human relations 
were the rule, studies related to identity conflicts among 

1 7lionacio Ulibarri, "Education of tC ^ 3 * 7 P u° bleaa - 

and Issues." University of Hew Mexico, 1970, PP* I 

(Mimeograpned. ) 

1 ® Carey McWilliams, NoT-th from Mexico (Mew York: J.B. Lip- 
pincott Co., 191+9) * P« 212. 
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Mexican- Americans have pointed out that identity is conditioned 
by the stereotypes that each group has of the other. Van der 
Zander (1966) defined stereotype, saying that it "is a cate- 
gory that sidles out an individual as sharing certain assumed 
lharacteristics on the basis of group membership. “1 9 Simmons 
(19 59) said that "the Anglo-Americans' principal assumption 
and expectations emphasise the Mexicans' presumed inferiority." 

A summary of his findings about common beliefs held in relation 
to Mexicans is as follows: Mexicans are ur. lean, tr.ey are 
arm* and criminal people, they are decei lul, low in moral- 
ity, mysterious, unpredictable and hostile to Anglo-Americans. 
Mexican- American images of Anglo-Americans are sometimes favor- 
- able , narticularly when they identify such traits as initiative, 
ambition, and industriousness. Unfavorable images are those 
who depict Americans as "stolid, phlegmatic, cold-hearted and 
insincere." 20 fenalosa found that awareness of the Social 
Structure is positively correlated with acculturation. As 
a consequence the group that suffers the most discriminatory 
practices is not the lower class people with little education, 
hut the group that has better education and sees his way cut 

** ^ James w7^ der ( ** W 

York: The Ronald Press, 19oo), p. oo. 
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^°;rSogld 3 brMi»£°g: Barron (Dew York: Alfred A. 
Knopf , 1 9 £>7 K PP r ' 292- 3^3 • 
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by the dominant group. 21 Dworkln 0 965) studied stereotypes 
and self-images among native-born and foreign-born Mexican- 
Americans, and found that foreign-born Mexican-Americans had 
a more favorable Self-Concept than did the native-born Mexican- 

Americans © 

Attitudes of Mexican-Americans have been researched ex- 
tensively. Demos (1962) summarized the previous research 
saying that educational problems of Mexican-Americans are; 

"a) low level of aspiration resulting in failure to achieve 
commensurate with ability; b) lack of parental aspiration ana 
support of educational effort; c) excessive early school drop- 
outs; d) bilingualism and inadequate facility in the use of 
the English language; e) biculturalism or dualisms in cul- 
tural values between the Spanish- speaking and dominant group; 
f) excessive peer identification and formation of gangs; g) 
economic insecurity, the need to contribute to family sup- 
port; and h) attitudinal differences that are contrary to the 
Anglo-American feelings toward education. "22 This report, 
honest as it may be, has been challenged recently by Mexican- 
American educators that have found that their group is not 
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21 Fernando Penalosa and Edward C. McDonagh, "Educat Economic 
Status and Social Glass Awareness of Mexican-Americans, 
Phylon , 1968, vol. 29, pp. 119-126. 

22 George D. Demos, “Attitudes of Mexican- American and Anglo- 
Amerfean Groups * toward Education,' 1 The J^naj^of^ocoal 
Psychology , 1962, f?7> 2 I 4 . 9 - 256 . 
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the only one responsible for their problems. Rodriguez (1970) 
said "Tests are only indicators of something more essential, 
the ba3ic attitude of the schools. The schools are cultural- 
ly biased. They are designed to produce and serve students 
patterned after one-culture mold? at the same time, they ex- 
clude those who do rut fit with the pattern. If our children 
have problems learning English and making satisfactory scores 
on tests, it is because the whole system misses us altogether. 
The schools persist in remaining mono cultural, while we are 
bicultural. Little wonder, then that most of us have exper- 
ienced an educational trauma. » 2 3 Ulibarri (1970) found that 
the "enrollment gap between the Anglo-American and the Mexican 
American progressively widens as the age group gets older. The 
result is that fewer Mexican- Americans enter college than 
other population groups." His opinion related to the crucial 
problem of bilingualism, in that "it is highly preferable to 
help him develop in a bilingual capacity. Contrary to many 
educators * opinions, knowledge of two languages mutually en- 
hance and help each other in mastering both. n21 + 



23Armando Rodriguez, "The Challenge for Educators," The gggg 

foteiguls i^Cihief, %f fi.ce for Spanish-speaking American 
Affairs. Office of the Secretary, U.S. Department of Heax.h, 
Education, and Welfare, Washington, D.C. 

2 ^-Ulibarri, op. cit. pp. 1 5 811(1 ^ 7 ® 
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the instruments 



ThQ Tennessee Self - " -ionc&P'b Scales 

This is an instrument developed by William Pitts 
{1965 ). It has an impressive amount of research i - its favor. 
Over 200 articles and iconographies have been writtsn related 
to this test. Orities 0 965) in a review of the test said, 
-The impression of the instrument gained from the findings 
which are available, however, is generally a favorable one. 
Nomas are based upon a N = 626, which included Ss from vari- 
able parts of the country, in the age range 12 to 48. The 
author frankly points out that the normative group is biased 
in its overrepresentation of college students, Caucasians and 
younger people (12 to 30 age range), but there is little or 
uo relationship between such demographic variables as sex, 
age, race, education, intelligence, and Scale scores. The 
test-retest reliability coefficients for a variety of sub- 
scales, admittedly based upon a small sample (N = 60) of the 
college students over a two-week period, are generally in the 
.70 and .60s, with only four or five dropping as low as the 
.60s. Finally validity data on the Scale is promising. It 
tends to meaningfully discriminate psychiatric groups from 
normals and different psychiatric groups from each other. 

In addition it correlates as might be expected with other 
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personality inventories, such as the MMPI and EPPS." 2 ^ 

The Index cf ;£■ us Characte ristics 

This internment has been developed by Lloyd Warner, 
Marcia Meeker and Kenneth Eels in 1960. It has been widely 
used in sociological studies as a quantitative measure of 
S o c i o -Ec onocii z £ t atus «. 



2 C T V. n Writes "Pitts, W. H. Tennessee Self-Concept Scale, 
^Nashville^Tenn. : ^Counselor Recording and Tests 96 5> » 

journal ^ noun eelina Psycholo gy. 1 965 , 12 330 - 331 . 
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CHAPTER III 



PROCEDURE 



general Pe . ~ 

For -r- ; urposes of this research. Intelligence Quotient 

and Socio- il nomic Status were considered Independent Vari- 
ables; Sell-Concept and School Achievement were considered 
Dependent Variables. In order to test the hypotheses it was 
decided to distribute the population in four groups according 
to Intelligence Quotient and Socio-Economic Status. These 
groups were: High Intelligence Quotient-High Socio-Economic 
Status, High Intelligence Quotient-Low Socio-Ec onomx Status, 

Low Intelligence Quotient-Low Socio-Economic Status. In each 
of these categories a Spanish-American and an Anglo group of 
five students randomly selected from a previously matched 
population was considered. 

Population 

According to the last censns 26 Nebraska had 3722 students 

with a Spanish surname, roughly 1 .W <* «». total schooi P ° P ' 
ulation. In Omaha, the Omaha P.-blio School District had a 
total of students with a Spanish surname, roughly 5.6# of 

the total so ool population. The Omaha Public School District 



l 4 _, 1970, Table I-C 
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had 1?6 students with Spanish surnames at the Senior High School 
level* from which II 4 .Q attended classes at South High School, 
(Appendix A, Table VI). The fact that this school concentrates 
the majority of the High School students was the reason for 
selecting South High as the site for this research. 

The Setting 

South High School is one of the oldest schools in the 
Omaha Public School District. It is located at 451? S. 24 
in a neighborhood that knew the rise and fall of the packing 
industry. The years of the rising packing plants acted as a 
magnet that drew immigrants from Central Europe to South Omaha. 
By the thousands came the Poles, Czech, Irish, Croatians, 
Lithuanians, Greeks, Germans and Mexicans, giving the young 
city the title of the "Melting Pot." Even when currently many 
of these families have moved to other places in town, there 
is a significant proportion of students belonging to non-Anglo 



S&xon origin in the area. 

Total school population at South High was 2500 students. 
During the period when this research was done, the school was 
under the pressure of a Modular Schedule working without an 
adequate facility and with some racial tensions inside the 



school mainly between Afro-Americans and Spanish-Americans . 
nevertheless , the researcher never saw any kind of agressive 
behavior at school during the visit he made to collect the 

data. 
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Data and Instrumentation 

To measure Self-Concept, the researcher decided to use 
the Tennessee Self-Concept Scales . This test constructed 
by William H. Pitts and published in 1961^, consists of 100 
self-descriptive statements. In taking the scale the 
examinee responds to each item on a Likert— type five— point 
endorsement scale, which runs from "Completely false" to "Com- 
pletely true." The responses are then scored according to a 
predetermined, two-dimensional classification scheme, one 
dimension being five aspects of the self (physical, moral- 
ethnical, personal, family and social) and the other represent- 
ing the" dynamics" associated with each of these (what the per- 
son is, how he accepts himself, and how he acts). In this 
testing, the Counseling Form was used. 

Data related to Achievement were collected from the School 
records. It was decided that the Grade Point Averages during 
the last two consecutive semesters were a sufficient index. 

It was decided to measure Intelligence (Quotient using the 
procedures and records that the Ctaaha Public School uses. 

These data were available at the Counselors Office. The re- 
searcher decided to draw a line at 100 I.Q.. dividing the pop- 
ulation in two parts: over 100 High Intelligence Quotient, 
under 100 Low Intelligence Quotient. 

Socio-Economic Status was to be measured with the Index 
of Status Characteristics , developed by Lloyd Wraner, Marchia 
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Meokor and Kenneth Eels in I960. Information to determine the 
different groups was provided by the students according to a 
questionnaire taken from the Index (Apendix B, Scale !)• 

Collection of Data 

Steps in collecting the data were as follows: 1) The six 
Counselors of South High were contacted to get a sample as 
broad as possible of Spanish-Americans . Each student was ask- 
ed to complete the questionnaire related to Socio-Economic 
Status (only two refused). From each one was recorded the 
Intelligence Quotient. The same operation was done with a ran- 
dom sample of Anglos. 2) The analysis of the Socio-Economic 
Status showed that the group was very homogeneous. In a conti- 
nuum from 10 to 70, the total pre-sample showed a dispersion of 
32 points, from 30 Highest Socio-Economic Status to 62 Lowest. 

Even when the normal half should have been at 4-5 points, it 
was decided to have it at 44 in order to have a better balanced 
pre-sample. Above 14 points was the High Socio-Economic group, 
below 14 points was the Low Socio-Economic group, (Apendix A, 

Table 7). When the total pre-sample was identified in terms 
of I.Q.. and Socio-Economic Status, it was divided into four 
groups: the four possible combinations of High and Low and the 
two variables I.Q.. and Socio-Economic Status. 4) Using a 
table of random numbers a sample of five individuals «as s>.l 
ected for the four groups in each group. The total definitive 
sample was 20 students belonging to Spanish-American group and 20 
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students belonging to the Anglo group. 5) For each of these 
I 4 .O students the G-PA was computed. 6) The Tennessee Self- 
Concept Scales were given to them, and a hand computation of 
scores was made. 7) Student selected in the sample had an 
average age of 17 , the oldest being 19 and the youngest 15« 
There was an even number of 11 and 12 grade students, being the 
largest part of the sample ^ with a small number of 10 graders. 
Processing of Data 

Even when the sample was reduced, a vast amount of data 
was at hand. In order to measure the significance of the dif- 
ference between the Spanish-American and the Anglo group, a 
»'t w test was used,, In order to establish the index of cor- 
relation between variables, the Pearson product -moment cor- 
relation was run. 
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findings and conclusions 

•pj^ig research was conducted, as a contribution to the 
Spanish-American community of Omaha and to the City of Omaha 
in their efforts to give the minority group students a better 
education. The general assumption was that the Spanish- 
American group had a lower Self-Concept and a lower level of 
Achievement than the Anglo group of similar Socio-Economic and 
Intelligence characteristics. The data presented here were 
obtained in a study conducted in South High School (April- 
May, 1 971 ) * 

findings 

1 . The test of the significance of the difference be- 
tween the means for the Spanish-American and Anglo group show 
that the differences in Self-Concept are not significant at the 
„05 level. The two groups are extremely similar not only in 
the Total Positive Score but in all the other Sub-Scales. 

(Table 1 ) . 

2. Even when the difference is not statistically signi- 
ficant the Anglo group (all categories) has a higher Self- 
Concept than the Spanish-American (all categories) (Profile 

page 3 5)* 2*} 
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of the different sub-scales, see Appendix B, dlossarj 
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3 . Both s the Spanish-American and the Angl group (&J-- 
categories) have a lower Self-Concept than the national nouns 
for the Tennessee Self-Concept Scales, The Anglo group is 
only slightly higher in two indexes. (Profile page 35). 

£j.« The test of the significance of the difference between 
the means for the Spanish-American and Anglo group shows that 
the differences in School Achievement are not significant at 
the ,05 level. All categories taken together, Anglos were 
higher then Spanish- Americans . Nevertheless, Spanish-Americans 
with High I. Q. -High Socio-Economic Status score higher than 

the Anglos of the same group. (Table 2). 

5. The relationships between Self-Concept and Intelli- 
gence Quotient and Socio-Economic Status are very low, with 
the highest of O.I 4.8 for the correlation between I.Q,. and Grade 
Point Average among Spanish-Amer leans • (Table 3). 

6 . The relationship between Self-Concept and School 
Achievement is low. The highest correlation exists between 
Grade Point Average and Moral Self among Spanish-Amer leans . 

(Table 4). (" 

7 . school Achievement (Grade Point Average) correlate 

with Intelligence Quotient at 0.48 among Anglos and at 0.19 

among Spanish-Americans . (Table 3). 

8. Self Criticism score is lower for Spanish-Americans 
(all categories) than for the Anglos (all categories), and 
both groups are under the norms for the Tennessee Self- 
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Concept Scales. Low scores in the Self Criticism items may 
indicate that the individuals are being defensive and making 
a deliberate effort to present a favorable picture of them- 
selves. (Table I, Profiles pages 35 and 36 ). 

9 . Intercorrelations of the Tennessee Self-Concept Sub- 
Scales yielded some interesting differences between the Spanish- 
American and the Anglo group. (Table 5). 

Identity (What I am) a) correlated with Self-Satisfaction * 

' Spanish- Americans: 0.50 

Anglos: 0.71 

b) correlated with Physical Seif 

Spanish-Americans : 0.4-6 
Anglos: 0.67 

c) correlated with Perso nal Self. 
Spanish-Americans: 0.?6 

Anglos: 0.49 

Self-Satisfaction a) correlated with Moral Self 

Spanish-Americans : 0.49 
Anglos: 0.84 

b) correlated with Social Self 
Spanish-Americans: 0.53 

> 

Anglos: 0.71 

Behavior (What I do) a) correlated with Physical Self 

Spanish-Americans: 0.38 
Anglos: 0.70 

44 



Physical Self 



correlated with Family Self 
Spanish- Americans: 0*22 
Anglos: 0*63 

The fact that the Physical Self correlate lower with Iden t i ty, 
and Behavior among Spanish-Americans than in Anglos, may indi- 
cate that some ethnic characteristics like color 0“ the skin 
and others, have r.o real bearing on the Identity of the first 
group. Generally speaking Anglos are more consistent in their 
intercorrelations, indicating a more stable identity concept. 
Nevertheless, it would be too inaccurate to make too definitive 
statements from these correlations* 
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3 eif-ConcQpt Sub-Scales among Spanish-American 
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DISCUSSION 

There is a common characteristic to social and educational 
research, when it is scientific, and this is the investigator s 
respect for his findings, whenever results are not in agreement 
with hypotheses, there is room for further investigation* 

According to the findings, the Hypotheses of this research 
were not adequately sustained. 1 ) Spanish-American had not a 
significantly lower Self-Concept than the Anglo students with 
the same I. ft., and Socio-Economic -background. 2 ) Spanish-; 
American students had not a significantly lower Grade Point 
Average than Anglo students with the same I.Q. and Socio- 
Economic Status. 3) Correlation between Self-Concept with I.Q. 
and Socio-Economic Status was not statistically significant. 

LjJ Correlation between GPA and Self-Concept was low. 

Results related to Self-Concept are in agreement with 
Barbara Polk Walton (1965) who found that for the same scales 
there was no apparent difference in Self-Concept between Cul- 
turally Deprived and Middle Class adolescents. Nevertheless, 
in that study the Grade Point Average for culturally deprived 
students was significantly lower than for the middle class 
group. She found important differences in the Conflict Scores 
of the TSCS, that were not investigated in this study. These 
results are in agreement with Dorothy M. Peters (1968) who 
found that there was not a significant relationship between 
o s 0 if-Concept scores of the TSCS and over-and under-achievement, 
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Her findings coincide with the Jervis study (1959) where no 
significant relationship between Self-Concept and GPA was 
founds 

Results show that both groups are under the national 
Norms for the TSCS. Nevertheless, as Pitts says in the TSCS 
Manual, "However, the norm group does not reflect the popu- 
lation as a whole in proportion to its national composition. 

The norms are over-represented in number of college students, 
white subjects, and persons in the 1 2 to 30 year age bracket. 7 

The overriding conclusion of this study is that the 
Spanish-American ana the Anglo group were extremely similar. 
Nevertheless, there are some considerations related to the re- 
search design that can cast a doubt on the findings, a) Was 
the 11 Anglo* 1 grouy? a real control group, ? The national repre- 
sentation of the Anglo group was: English 7* German 5* Ital- 
, ian 3, Slavic origin 2, Scandinavian 2, Irish 1 . Since the 
researcher did not know how long these families had been liv- 
ing in the United States,, there is a possibility that their 
status (with the exception <of the English) was not too dif- 
ferent as a minority group than the Spanish-American group. 

If It is so, the homogeneity of the sample is on firm S r°TOd. 




^William H. 
(Nashville 

1965). 



Fitts, Tennessee Self-Concept Sc 
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b) Dichotomy High-Low Socio-Economic Status . As have boon 
shown in page 30 there were no big differences in the Social 

Status of the Sample. The question is: to what extent was the 
dichotomy between two different groups artifeial? The researcher 
must confess that after visiting the school many times, the 
general impression was that in this area there was only one 
category, a fundamentally Low Middle Class. In this situation 
a much more elaborate tool should be used to measure aj._^.orences 
in Status if they really matter. c) D ichotomy High and Low 
Intelligence Quotient . The fact that the researcher decided 
early in the study to split the group in two: over and under 
100 I.Q. made that as far as the population tended to be con- 
centrated in the middle, the dichotomy did not work meaning- 
fully. Nevertheless, since the sample of Spanish-Americans 
was so small, further classifications in narrower I.Q. cate- 
gories would have been a problem. d) Sex. Since some re- 
searchers have pointed out that girls have in this age (1 5"^ 9) 
a higher Self-Concept than boys, it was a concern of the re- 
searcher to match both groups in terms of sex (Table 5). 
Nevertheless, it is assumed that the bearing of sex is min- 

r 

imal in the results. 

The results of this study not only did not sustain the 
hypotheses bdt did not fit with the strong plea fop awareness 
in discrimination of Spanish-Americans made under the tl^le of 
Assumptions 0 Nevertheless* it is important to point •.* 'bat 
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the findings show that more than dealing with a particular 
minority group, we have been dealing with several gr up 
close in social characteristics, and with common problems. 

Perhaps the evenness of the total sample shows a common mood 

typical of the South Qnaha Area, its deterioation, the lack 

, v, ^ ou-st-nh of the town moving 
of good jobs in recent years, the switch or tne 

westward. 

SUMMARY 

A Field Pro j set is always the source of two different 
Kinds of experiences , First it is the exciting experience of 
being introduced to the science of educational research. When 
it is dons for the first tine, as it is the case now, the 
whole procedure of hypothesising, building the research de- 
sign, collecting the data and discussing, becomes an intel- 
lectual challenge without parallel. But research is not only 
methodology, it is search for truth. This not always means 
that the research can prove his hypotheses. It may happen 
to be more important for the sake of scientific truth, to 
realise that oneself hypotheses were wrong. This was the 
case of this Field Project. 

What does it mean when Spanish-Americans were not eigni- 

• .h-Kn variables » than the Anglo group? 

f leant ly lower in the main vanaoietj 

,.u indicate that in this particular school 

For one thing, maicavo 

in Omaha, problems of this minority group are not as severe in 
relation with the total school population. This may serve 
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to the educational authorities as an indicator for future plans.. 
But at the same time the fact that both the Spanish-American 
and the Anglo group are below the norms for the Tennessee Self- 
Concept Scales, may indicate that the total student body is 
going through a process of lack of esteem. Reasons for this 
phenomenon may, well be, out of the school in the configuration 
of the neighborhood and in the general deterioration of the 
area. It would be pretentious and very unscientific, for a 
foreigner with so little knowledge of the school to make any 
assumptions related to causes inside the school, but no doubt 

at all this needs to be studied* 

If this research can help the attention of the education- 
al authorities to be directed to the solution of the problems 
of the Spanish-American children in Omaha, the goal of this 
p37oj©ct is more tlxsin attained# 
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APPENDIX a 
TABLE 6 



ssss fevS 1 ^ rwss. ! s; £ s £L? e ra. 



Senior High School 



Junior High. School 



Benson 

Bryan 

Burke 

Central 

Ilorth 

South 

Technical 



5 Bancroft 

6 Beveridge 

1 Bryan 

4. Hale 

4 . Indian Hills 

14_8 Lewis & Clark 

8 Mann 

Harrs 
McMillan 
Monroe 
Morton 
Morris 
Technical 



51 

0 

10 

2 

29 

2 

0 

52 

0 

3 

0 

5 

0 



Total 



I 76 Total 



15U- 



Source: The Omaha Public School district 
Fullerton* Assistant Superintendent for 



« Office of Dr. 
Curriculum, 1970« 
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table 7 



Ratings of Spanish-American and Anglo students in the 
W. Lloyd Warner Scale of Status Characteristics. 



Score Rating 



Spanish- Am Anglo 



1 0 


— 




30 


1 


3 


31 


— 


1 


32 


3 


4 


33 
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* 


34 


- 




35 


4 


5 


38 


- 


1 


37 


6 


3 


38 


- 




39 


- 


— 


40 


17 


14 


41 






42 


20 


13 


43. 


1 




44 


— 


*** 



Score 



45 

k6 

4? 

kS 

49 

50 

51 

52 

53 

54 

55 

56 

57 

58 

59 

60 
61 
62 



70 



Rating 



Spanish-Am Anglo 



9 7 

6 1 

1 0 5 

7 2 

4 - 

4 l 

3 



3 



Total 



52 



43 



40 



16 
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GLOSSARY 



Sub-scales of the Tennessee Self -Concent Scales 
The Self Criticism Scor e _ 

This scale is composed of 10 items* These are all 
midly derogatory statements that most poople admit as 
being true for them* High scores g©-— • - —Z - 

normal, healthy openness and capacity for self-criticism. 

Total F » Score 

This is the most important single score on the Coun- 
seling Form. It. reflects the overall level of self- 
esteem. 

Identity (Row X) 

These are the what I am items. The individual is 
describing his basic identity - what he is as he sees him- 
self o 

Self-Satisfaction (Row. 2). 

This score reflects the level of self-satisfaction 

or self -acceptance, hpw he accepts himself. 

V 

Behavior (Row 3), 

This score measures the individual^ perception of 
his own behavior or the way he x unctions o 
Physical Self (Col 1 ) 

Here the individual is presenting his view of his 
body, his state of health, his physical aouearanca, skills, 

ERIC and sexuality. 
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Moral -Ethnic S elf (Col 2_) 

This score describes the self from a moral-ethnic frame 
of reference - moral worth, relationship to God, feelings of 
being a “good 11 or "bad" person. 

Personal Self (Col 3) 

'his score reflects the individual's sense of personal 
worth, his feeling of adequacy as a person and his evalu- 
ation of his oersonality apart from his body or his relation 

ship to others . 

Family Self (Col kl 

This score reflects the individual perception of self 
in reference to his closest and most immediate circle of 

associates • 

° <> cial Self (Col 5X 

It reflects the person's sense of adequacy and worth 
in his social interaction with other people in general. 
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Scales for Making Primary Ratings of Four Status 
Characteristics -* 



Status Status 

Characteristic Characteristic 

and. Rating Definition and Rating Definition 

Occupation : Dwelling area. 



1 . Professionals and prop- 1 • 

rietors of large busi- 2 . 

nesses . 

2. Semi-professionals and 

smaller officials of 3. 

large businesses. 4 * 

3. Clerks and kindred work- 
ers . 

4* Skilled workers. 

5. Proprietors of small 6 . 

businesses . 

6 . Semi-skilled workers. ?. 

7 . Unskilled workers. 



Source of income 

1 » Inherited wealth. 

2. Earned wealth. 

3. Profits and fees. 

4* Salary. 

5. Wages. 

6 . Private relief. 

7 . Public relief and non-, 
respectable income. ' 

House type 

1 . Excellent houses. 

2. Very good houses. 

3. Good houses. 

4 . average houses. 

5>. Fair houses. 

6 . poor houses. 

7 . V ex t 0 o or hous e s . 



Very hxgn. 

High; the better suburbs 
and apartment houses, houses 
with spacious yards. 

Above average. 

Average; residential neigh- 
borhoods, no deterioration 
in the area. 

Below average. 

Low, considerably deterior- 
ated v rundown and Semi -slum. 
Very low, slum. 




-* W. Lloyd Warner. "Social Class in America" I960, Harper & 
Brother^ Hew York, page 123* 
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